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WELCOME 
 

Welcome to White House Farm Primary School’s 
SEND Information Report for 2019-20 (updated Spring term) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This report explains how we support children with Special Educational Needs 
(SEN) and Disabilities (D). Under the Children and Families Act 2014 it is a legal 
requirement for all schools to publish a SEN Information Report and update it 
at least annually. This report has evolved considerably, as we have developed a 
growing understanding of our pupils and their needs, and we have established 
and embedded our SEND support systems. 
 
The information that must be shared in this report is set out in the SEND 
Regulations 2014 with further guidance in the SEND Code of Practise 2015 
which is why this is such a lengthy document! Therefore, in response to parent 
and staff feedback, we have also created a summary version of our SEN 
Information Report, along with a pupil guide to SEND. Further information is 
also contained within our SEND Policy.  
 
This report forms part of Norfolk’s Local Offer. As part of SEN legislation, Local 
Authorities have a duty to publish a Local Offer setting out, in one place, 
information about the provision available in their area across education, health 
and social care for vulnerable children and young people. For more information, 
visit: www.norfolk.gov.uk/children-and-families/send-local-offer 
 

A message from the SENDCo 

At White House Farm Primary School, we recognise that every child is special 

and unique. We are committed to working together with all members of our 

community to provide the best possible education for the pupils in our care. 

Through our rich and varied curriculum, every child is given opportunities and 

support, in a nurturing, stimulating environment which should allow them to 

achieve the highest possible standards. Our staff are passionate and 

committed to meeting the needs of all our children and strive to break down 

any barriers that are preventing children from making the progress they are 

capable of. As a school, we recognise the importance of not only supporting 

children’s academic progress but also developing their behavioural, 

emotional and social skills to enable them to be confident, independent 

learners and happy children.  

Nadine Avenal  

SENDCo, White House Farm Primary School 

http://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://whitehousefarm.s3.amazonaws.com/uploads/key_information/SEND-Policy-at-WHF.pdf?t=1587124170
http://www.norfolk.gov.uk/children-and-families/send-local-offer


P a g e  | 4  Updated: April 2020  

WHAT IS SEN? 
As set out in the SEND Code of Practice 2015, a child or young person has a 
special educational need if they have a learning difficulty or disability which 
calls for special educational provision to be made for them which is different 
from or additional to that normally available to pupils of the same age.  
 
 
 
 
 
 
 
 
 

WHAT IS DISABILITY? 
The Equality Act 2010 states that a person is disabled if they have a physical or 
mental impairment which has a long term and substantial adverse effect on 
their ability to carry out normal day-to-day activities. 
 
 
 
 
 
 
 
 

The Equality Act 2010 also sets out the legal obligations that schools have 
towards disabled children and young people: 

 They must not directly or indirectly discriminate against, harass or 
victimise disabled children and young people 

 They must make reasonable adjustments, including the provision of 
auxiliary aids and services, to ensure that disabled children and young 
people are not at a substantial disadvantage compared with their peers. 

 Please see our School Accessibility Plan for further information.  

 For information about Disability Living Allowance (DLA) for children see: 
www.gov.uk/disability-living-allowance-children 

 
Together we refer to these two groups of children as those 
with SEND. At White House Farm Primary School, we achieve 
INCLUSION for pupils with SEND, by valuing diversity, 
celebrating strengths and interests, and developing a climate 
where all pupils feel valued, secure and cared for. 

 

A child or young person has a learning difficulty or disability if he or she: 

a) Has significantly greater difficulty in learning that the majority of 

others of the same age, or 

b) Has a disability which prevents or hinders him or her from making 

use of facilities of a kind generally provided for others of the same 

age in mainstream schools.                                        (CoP, p.15-16)

  

This definition includes sensory impairments such as those affecting sight 

or hearing, and long-term health conditions such as asthma, diabetes, 

epilepsy and cancer. Children with such conditions do not necessarily 

have SEN, but there is a significant overlap between disabled children 

and young people and those with SEN.                                        (CoP, p.16) 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://whitehousefarm.s3.amazonaws.com/uploads/key_information/Accessibility-Plan-WHF-.pdf?t=1587124757
http://www.gov.uk/disability-living-allowance-children
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AREAS OF NEED 
The SEND Code of Practice identifies four categories of need which helps a 
school to identify what actions they need to take to support a child with SEND. 
Individual children often have needs that fall into more than one category and 
their needs may change over time. The four broad areas of SEND are: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Cognition & Learning (C&L) 

Support for learning difficulties may be required when children or young people learn at a 

slower pace than their peers, even with appropriate differentiation. Learning difficulties cover 

a wide range of needs, including moderate learning difficulties (MLD), severe learning 

difficulties (SLD)…  through to profound and multiple learning difficulties (PMLD).  

Specific learning difficulties (SpLD) affect one or more aspects of learning. This encompasses 

a range of conditions such as dyslexia, dyscalculia and dyspraxia.   (CoP, p.98) 

Communication & Interaction (C&I) 

Children and young people with speech, language and communication needs (SLCN) have 

difficulty in communicating with others. This may be because they have difficulty saying what 

they want to, understanding what is being said to them or they do not understand or use social 

rules of communication. 

Children and young people with ASD, including Asperger’s syndrome and Autism, are likely to 

have particular difficulties with social interaction.            (CoP, p.97) 

Social, Emotional & Mental Health (SEMH) 

Children and young people may experience a wide range of social and emotional difficulties 

which manifest themselves in many ways…These behaviours may reflect underlying mental 

health difficulties such as anxiety or depression, self-harming, substance misuse, eating 

disorders or physical symptoms that are medically unexplained.  

Other children and young people may have disorders such as attention deficit disorder (ADD), 

attention deficit hyperactive disorder (ADHD) or attachment disorder.   (CoP, p.98) 

 

Sensory and/or Physical (S/P) 

Many children and young people with vision impairment (VI), hearing impairment (HI) or a 

multi-sensory impairment (MSI) will require specialist support and/or equipment to access 

their learning, or habilitation support. 

Some children and young people with a physical disability (PD) require additional ongoing 

support and equipment to access all the opportunities available to their peers.  (CoP, p.98) 
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STAGES OF SEND 
The majority of children with SEND will have their needs met through Quality 
First Teaching and differentiation. Some vulnerable groups of pupils or 
individuals may need targeted additional support to help them ‘catch-up’ or to 
address emerging difficulties through early intervention. This is not a SEND.  
 
Some children will have more significant needs, requiring special educational 
support. Most children with a SEND can still have their needs met within the 
core offer of additional support provided by mainstream schools. This is called 
SEND Support. 
 
Where, despite having taken action to identify and meet the SEND of a child, 
they have not made expected progress, the school and/or parents/carers can 
request an Education, Health and Care (EHC) needs assessment, so the Local 
Authority can assess whether it is necessary to provide a higher, more specialist 
level of provision and identify the right placement (for example, a mainstream 
or complex needs school). The purpose of an EHC Plan (EHCP) is to set out all 
the provision needed to meet the complex needs of the child, by identifying the 
best possible education, health and social care outcomes for them and, as they 
get older, identifying the help needed to prepare them for adulthood. Further 
information and guidance about applying for an EHC needs assessment can be 
found on Norfolk’s Local Offer website: www.norfolk.gov.uk/children-and-
families/send-local-offer/support-for-learning/education-health-and-care-ehc-
plans/ehc-needs-assessment-and-plans/ehc-needs-assessment-requests  

 

http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/education-health-and-care-ehc-plans/ehc-needs-assessment-and-plans/ehc-needs-assessment-requests
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/education-health-and-care-ehc-plans/ehc-needs-assessment-and-plans/ehc-needs-assessment-requests
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/education-health-and-care-ehc-plans/ehc-needs-assessment-and-plans/ehc-needs-assessment-requests
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BARRIERS TO LEARNING 
At White House Farm Primary School, we focus on trying to identify a pupil’s 
barriers to learning, rather than relying on diagnostic labels (e.g. dyslexia, 
Autistic Spectrum Disorder, ADHD, etc.). Examples of possible barriers to 
learning include: poor working memory, slow processing speed, anxiety, speech 
sound difficulties, learned helplessness and limited self-regulation.  
 
Every child is different and barriers to learning will impact them in different 
ways. Some children are very good at finding ways around a difficulty, whereas 
for others, these have a bigger impact on their ability to access learning.  
 
Often, we just need to overcome a barrier, so that the child can take part in an 
activity or lesson, and engage in learning. This tends to be the type of support 
that is given every day in the classroom, such as reading instructions aloud, 
modelling tasks, sitting the child near a good role model or near to an adult, 
reinforcing with visual aids, breaking tasks down into clear steps, etc. These 
actions stop the child from being excluded from learning opportunities.  
 
However, we will also work to address the barrier to learning and ultimately aim 
to remove it. This is usually a longer process. It may be done one-to-one or as 
part of a small group, and might include targeted interventions such as teaching 
explicit skills, e.g. reading, social skills, resilience, self-regulation, etc. or it may 
involve implementing personalised approaches in the classroom e.g. gradual 
habituation, safe-space/calm zone, special signal between adult and child to 
remind to use agreed strategies, applying specialist techniques, etc.   
 
We believe that it is very important to work with children to develop their 
independence and to establish an individual toolbox of support strategies, so 
that, ultimately, they can become successful, independent learners. 
 
 
 
 
 
 
 
 
 
 
 
 
 

Example barrier:  Significant difficulty with reading (decoding) 

Overcoming the barrier - Use of adult and/or peer reader, Audio-text 
material, Shared reading, Visual prompts, Pre-teaching, Rehearsal, 
Modelling, Aural comprehension, Scaffolding, Key word lists, Enrichment 
and engagement (e.g. Class stories), Boosting confidence, etc. 
  
Removing the barrier - Explicit teaching of reading skills e.g. decoding 
techniques, phonics, phonological awareness, high frequency word 
recognition (sight recognition), comprehension, inference, skimming and 
scanning techniques, using assistive technology, etc. 
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 HOW DO WE IDENTIFY SEND? 
The route to identifying a SEND normally follows the pattern below:  
1. Concern raised by parent/carer and/or member of staff. 
2. Conversations between the teacher, parents/carers and/or SENDCo take 

place and initial adjustments are made. The school may create a pupil-
friendly Support Plan to record ideas for support strategies to try. The 
impact of this support will be monitored and reviewed as appropriate. 

3. Diagnostic assessments or observations may also follow. These may be 
carried out by the SENDCo or may involve external professionals, such as 
an Educational Psychologist (EP) or Specialist Learning Support Teacher 
(SLST). Parent/carer permission will always be gained before any referral 
to an external specialist is made. We may suggest parents/carers make an 
appointment with their GP for a medical referral or we may ask for further 
information e.g. a Strengths and Difficulties Questionnaire. 

4. Using all the information gathered, we work collaboratively to identify the 
potential barriers to learning, agree a suitable plan of action and decide if 
a pupil needs additional/different SEND Support or not. 

 
Not all children will require SEND Support. All children are different and may 
need additional support for a variety of reasons; they may have had a significant 
period of absence from school or have attended several different schools and 
not had a consistent opportunity to learn leading to gaps in knowledge and 
understanding, they may be worried about things that distract them from 
learning, they may have little/no English when they start school or use English 
as an additional language (EAL). These children will still receive the appropriate 
support they need, but will not be identified as having SEND. 
 
We consider a range of factors that may impact on children’s ability to access 
learning, and closely monitor these pupils through our Monitoring Register. We 
act to provide additional support for all those at risk of not progressing. This 
does not mean that all vulnerable children have SEND. Only those pupils with a 
learning difficulty that requires special educational provision will be identified 
as having SEND, and placed on our SEND Support Register. 
 
 
 
 
 
 
 
 

Slow progress and low attainment do not necessarily mean that a child has 

SEN and should not automatically lead to a pupil being recorded as having 

SEN…Difficulties related solely to limitations in English as an additional 

language are not SEN…Persistent disruptive or withdrawn behaviours do not 

necessarily mean that a child or young person has SEN.  (CoP, p.96) 
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DIAGNOSIS PATHWAY 
School staff cannot diagnose conditions such as dyslexia, ASD, ADHD, dyspraxia, 
etc. as this can only be done by a suitably qualified healthcare professional*. 
However, we can often recognise patterns in behaviour or learning difficulties 
that are consistent with certain disorders. If we feel that a child does have an 
underlying diagnosable condition, which would be beneficial to explore, we will 
work with parents/carers to collect appropriate evidence and will support a 
referral to the appropriate professional. 
 
Diagnoses are only given where clinically appropriate, following a series of 
assessments and observations carried by a paediatrician and/or other 
specialists (e.g. speech and language therapist, ADHD Nurse, etc.) In Norfolk, 
this is usually done through the Neurodevelopmental Service (NDS). See: 
https://childrens.nchc.nhs.uk/neurodevelopmental-service  
 
The neurodevelopmental assessment pathway is not quick and in Norfolk this 
can, at present, take anything up to two years. However, with our proactive 
‘barriers to learning’ approach, even if/when a diagnosis is given, very little is 
likely to change in terms of the day-today support and provision that we offer 
in school, as hopefully targeted support should already be in place.  We do 
appreciate that for some children and families, having a label for their 
difficulties can be beneficial, as it helps them to identify with others who have 
the same condition and allows them to research the area more effectively. 
However, in our school children do not need a label or diagnosis to access SEND 
support.  
 
*An Educational Psychologist (EP) or Specialist Learning Support Teacher (SLST) 
can identify specific learning difficulties such as dyslexia and dyscalculia, 
however there is no simple ‘test’ that can be done to identify these conditions. 
Any identification will usually follow a period of assessment, observation and 
information gathering, followed by implementation (for at least 12 weeks) and 
review of the impact of suggested support strategies. Unfortunately, we are 
limited on the amount of EP and SLST time we can access, due to the 
considerable cost involved (around £400 per assessment). However, for more 
complex SEND, an EP or SLST assessment can help us to unpick a pupil’s 
strengths, difficulties and barriers to learning, and they will usually recommend 
a bespoke combination of support strategies to try. They can also support with 
a referral to other specialists, if they feel this would be appropriate. See: 
www.norfolkepss.org.uk/our-services/general-information-parentscarers-
childrenyoung-people/ 
 

https://childrens.nchc.nhs.uk/neurodevelopmental-service
http://www.norfolkepss.org.uk/our-services/general-information-parentscarers-childrenyoung-people/
http://www.norfolkepss.org.uk/our-services/general-information-parentscarers-childrenyoung-people/
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EXTERNAL AGENCY SUPPORT 
We have access to a range of external support services, both individually and as 
part of the SET. Most support services have to be commissioned, which means 
they have to be paid for by the school usually from the SEN Notional Budget or 
Whole School Budget. 
 
This year we are working with the following professionals and agencies: 
Professional Role Company  Funded by 

Judith Carter Educational 
Psychologist 

Willow Tree 
Learning  

School 

Georgina 
Turner 

Educational 
Psychologist 

EPSS School 

Carrieanne 
Miller 

Specialist Learning 
Support Teacher 

EPSS School 

Liz Jones Specialist Learning 
Support Teacher 

EPSS (Core 
Consultation Pilot) 

LA 

Caroline Hatch SEMH Specialist 
Support Teacher 

EPSS (Core 
Consultation Pilot) 

LA 

Various Speech and 
Language Therapist 

ECCH NHS 

Fay Spencer Just One Norfolk 
Lead 

Just One Norfolk 
(Digital Health 
Profile Pilot) 

NHS/LA 

Lisa Reynolds EAL Advisor Children’s Services School 

Various Translator Services INTRAN School 
 
We also have free access to the following services, should they be needed: 

• School Nursing Team 
• Paediatrician 
• Neurodevelopmental Services (NDS)  
• Children and Adolescent Mental Health Service (CAMHS) 
• Virtual School for Sensory Support (VSSS) 
• Access Through Technology (ATT) 
• Nelson’s Journey Charity 
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SAPIENTIA EDUCATION TRUST 
Our school is part of the Sapientia Education Trust (SET), which was founded in 
2016 by Wymondham College. The purpose was to bring like-minded schools 
together, to work in partnership, to deliver a world class education to pupils in 
Norfolk and Suffolk. SET currently consists of 4 secondary schools and 9 primary 
schools, with whom we work with closely, including:  

 Burston Primary School 

 Ghost Hill Infant School and Nursery 

 Great Hockham Primary School and Nursery 

 Old Buckenham Primary School and Nursery 

 Rockland St. Mary Primary School 

 Seething and Mundham Primary School 

 Surlingham Primary School  

 Tivetshall Primary School 
 

We are also supported by a SET central team and key area leads including: 
English (Our school Headteacher), Maths, Safeguarding, Early Years, Attendance 
and SEND (Our school SENDCo).  
 

 
NETWORKS 

Staff in our school work as part of a variety of network groups, including: 
• SENDCo, EYFS, Headteacher, Safeguarding & Subject Networks (SET)  
• Teaching School Alliance 
• COMPASS Network (SET) 
• Essential SENCo Network (Willow Tree Learning) 
• SEN Forum (Local Authority) 

 
The SENDCo has also participated in a variety of Local Authority projects and 
steering groups including: Exceptional Needs Funding Moderation Panel, 
Review of Provision Expected at SEN Support (PEaSS) Guidance and EHCP case 
study reviews. Through this we are able to contribute to the wider Local Offer 
and help shape the future of Norfolk’s SEND provision and services.  
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SCREENING & ASSESSMENT 
As well as collecting baseline data on entry and information from previous 
setting (e.g. nursery or previous school), we routinely carry out screening tests 
such as the WellComm Early Years Assessment (all pupils) and the British 
Picture Vocabulary Scale (targeted pupils) to help us identify pupils’ strengths 
and difficulties related to language and communication, as research has shown 
that difficulty with language can have a significant impact on a child’s ability to 
access key learning opportunities, including those needed to develop skills 
needed to read, write, spell and engage with peers. This data helps us to identify 
priorities for whole class teaching, as well as identifying individuals who may 
benefit from early intervention and/or may need to be monitored.  
 
We also carry out a Vulnerability Analysis at the start of the year, looking at a 
wide-range of factors which can impact upon learning – this helps us to build up 
a clear profile of both individuals and the character of the class as a whole (e.g. 
whether there is a high ratio of boys to girls or a high proportion of summer 
born children, etc.) 
 
When we have a specific concern about a pupil, and before we access any 
external agency support, we endeavour to collect as much information as 
possible ourselves. We have access to a number of specialist assessment tools, 
either through owning our own copy or through the SET Primary Assessment 
Toolkit. These assessments can help us to identify pupils’ strengths and barriers 
to learning, and are usually administered by the SENDCo. 
 
 

SET PRIMARY ASSESSMENT TOOLKIT FOCUS RANGE 
British Picture Vocabulary Scale (BPVS-3) Receptive language 3-16 

Dyslexia Portfolio* Dyslexia 5-16+ 

Dyslexia Screening Test – Junior (DST-J)* Dyslexia 6-11 

Helen Arkell Spelling Test (HAST-2) Single word spelling 5+ 

RAN/RAS Processing speed 5-18 

Salford Sentence Reading Test Revised (SSRT-R) Reading 4.5 – 13 

Sandwell Early Numeracy Test (SENT-R) Maths 4-14 

Single Word Spelling Test (SWST) Single word spelling 6-14 

Visual Stress Assessment Pack Visual Stress 7+ 

WellComm - Early Years and Primary Language 0.5-11 

Wordchains Visual motor function 7-18+ 

Working Memory Rating Scale (WMRS) Working Memory 5-11 

York Assessment of Reading Comprehension (YARC) Comprehension 4-16 

*Please note these assessments are not diagnostic, but can be used to indicate likelihood.  

 
As a school, we have also invested in the 7Cs Learning Portfolio, developed by 
Judith Carter, an Educational Psychologist. This provides a much broader 
assessment framework and tracker, to consider an individual pupil’s strengths 
and difficulties, beyond the traditional curriculum areas.  
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THE GRADUATED APPROACH 
If a pupil has been identified as having SEND, a four-part cycle is followed, 
known as the graduated approach.  
 
 
 
 
 
 
 
 
ASSESS – We consider the views of the child, along with information from 
parents/carers, teachers and other specialists, and look at findings from 
observations and assessments. We try to identify what the child can do now and 
their strengths, as well as working out their next steps. 
 
PLAN – We start to identify potential barriers to learning and plan appropriate 
support strategies to help overcome and remove them. This may involve a 
combination of adjustments and in-class support and/or targeted intervention. 
This is recorded in a SEND Support Plan, along with parent, staff, and pupil’s 
own views, which is shared with all those who work with the child to ensure a 
consistent approach. 
 
DO – This is providing the support – extra assistance for learning, learning aids 
and tools or targeted intervention, etc.  
 
REVIEW – At regular intervals we measure the impact of the support and 
consider if changes need to be made. All those involved – the child, 
parents/carer, teacher and SENDCo contribute to the review either formally 
through a review meeting or informally through feedback and discussion. We 
usually reflect on: What’s going well? What’s not going well? What do we need 
to do next? If necessary, a new cycle of Assess, Plan, Do, Review can begin. 
 

 
 

SEN support should take the form of a four-part cycle (assess, plan, do, 

review) through which earlier decisions and actions are revisited, 

refined and revised with a growing understanding of the pupil’s needs 

and of what supports the pupil in making good progress and securing 

good outcomes. This is known as the graduated approach. (CoP, p.100) 
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MONITORING PROGRESS 
All staff have high standards and strive to create a learning environment which 
is flexible enough to meet the needs of all members of our school community.  
Teachers monitor the progress of all children and as a result of on-going, 
dynamic assessment we ensure that learning is taking place. Our whole school 
system for monitoring pupil progress includes:  

 Analysis of screening data and assessments  

 Pupil progress meetings 

 Work scrutiny  

 Climate walks  

 Moderation of work  

 Observations  

 Pupil surveys 

 Parent meetings 

 Pupil interviews 
 
We use this information to help identify and monitor vulnerable pupils, and 
coordinate additional support and intervention needed. Before any additional 
intervention takes place, baseline data is collected – this may be data from 
screening tests, a simple spelling/reading/maths test, a teacher/parent/self-
rating scale, a work sample or observation record. The type of data collected 
will depend on the area of need and nature of the intervention. The same 
method of data collection will usually be repeated after a block of intervention 
(around 6-12 weeks). As well as looking at this data we also consider the views 
of the pupil, parents/carers and/or staff to review the impact to help us decide 
if the intervention should be continued, paused, adjusted or stopped.  
 
If a pupil has an EHCP, their progress towards the agreed outcomes will be 
monitored regularly and reviewed formally at an Annual Review meeting. This 
is an opportunity for the school, parents/carers and the pupil to express their 
views and be involved in decision making and future planning. 
 

EVALUATING EFFECTIVENESS 
Impact analysis of interventions is completed by the SENDCo and class teacher 
regularly and adaptations are made in light of these findings, to ensure that 
interventions are effective and provision is tailored to meet pupils’ needs.  
 
General SEND data and an evaluation of the effectiveness of SEND provision is 
reported to the Headteacher and Governor with responsibility for SEND. An 
Annual SEND Report will be presented to the Governing Body by the SENDCo.  
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APPROACH TO TEACHING 
Support  What does this look like for a child? 
Quality first 
teaching (QFT) 
 
 

 The teacher will have the highest possible expectations 
for all children in their class.  

 Teaching is based on building on what children already 
know, can do and understand.  

 The teacher uses different ways of teaching, so that all 
children are fully engaged in learning.  

 Children are taught in mixed attainment classes. Some 
activities are taught in target based groups. Group sizes 
and structures are varied over activities and time.  

 The teacher plans and delivers lessons that are 
appropriate and stimulating, using a range of resources. 

 The teacher sets individual targets to ensure all children 
make progress.  

Additional in 
class support 
and adaptations 
(Overcoming 
barriers) 

 Our Reception class has 26 pupils in with one full-time 
teacher and one full-time TA.  

 In addition, we have several other support staff and 
volunteers who regularly work with the class to provide 
additional support. 

 Support staff and volunteers work under the direction of 
the class teacher.  

 We will take action to overcome barriers to learning (e.g. 
visual prompts, regular verbal reminders, carefully 
managing seating, breaking down instructions, etc.) See 
QFT strategies (Appendix 3) for further examples. 

 Pupils may work individually or in small groups away 
from the classroom for short periods, in order to receive 
targeted support and differentiation. 

Targeted 
intervention 
(Removing 
barriers) 

 Once barriers have been identified, pupils will participate 
in time-limited, structured intervention sessions aimed at 
developing key skills and removing barriers to learning.  

 See our Provision Overview (appendix 4) for details of 
the interventions currently being delivered. 

Personalised 
specialist 
support 
programmes 

Some pupils may require personalised specialist support 
programmes, delivered by school staff under the guidance 
and direction of an external specialist. This may include:  

 Speech and Language Therapy  
 Occupational Therapy 
 Physiotherapy 
 Assistive Technology 
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ACCESS & ENGAGEMENT 
Medical needs Some pupils require personalised specialist support due to a 

medical need, as set out in their Health Care Plan (HCP). A 
medical need alone does not mean that a child has SEND, 
however there may be an overlap if the medical condition 
impacts upon their ability to access learning and/or has a 
long term and substantial adverse effect on their ability to 
carry out normal day-to-day activities. Please see our 
Supporting Children at School with a Medical Condition 
Policy for more information about how we support pupils’ 
medical needs. 

School trips When our classes are participating on a school trip we will 
make sure that there is adequate support to allow all children 
to attend. This may mean that additional staff accompany 
the trip, above the normal ratios. If there is any doubt about 
the suitability of a trip, e.g. access due to terrain, activity type 
or another external factor, we will discuss our concerns with 
parents/carers at the earliest possible time, to ensure that 
potential risks can be minimised sufficiently, for it to be 
agreed by all, that it will be safe and beneficial for the child 
to attend. We will always make all reasonable adjustments 
possible and where necessary we will seek specialist advice.  

Additional 
learning 
opportunities 

At White House Farm Primary School we currently offer a 
free Breakfast and After-School Club, which is open to all. We 
also provide a wide range of varied learning opportunities 
such as: gardening, cooking, outdoor learning, music, yoga 
and physical activity such as the Daily Mile.  

Physical 
environment 

Our school site is a modern building, set across two levels and 
is fully accessible to all. Our physical environment includes: 

 Well lit areas including adjustable lighting in all rooms  

 Quiet / low-stimulation areas 

 Sound dampeners in all rooms including the hall 

 Lift access to the second floor 

 Handrails and non-slip flooring 

 Large toilet with wet room and changing facilities 

 Wide, clear corridors and clear signage 

 Spacious classrooms with lots of natural light 

 Outdoor play equipment and outdoor classroom area 

 Contracting colour scheme (purple and white)  
Please see our School Accessibility Plan for further 
information about how we ensure access for all.  

https://whitehousefarm.s3.amazonaws.com/uploads/document/Managing-Students-with-Medical-Conditions-Policy-at-WHF.pdf?t=1587208240?ts=1587208240
https://whitehousefarm.s3.amazonaws.com/uploads/document/Managing-Students-with-Medical-Conditions-Policy-at-WHF.pdf?t=1587208240?ts=1587208240
https://whitehousefarm.s3.amazonaws.com/uploads/key_information/Accessibility-Plan-WHF-.pdf?t=1587248563
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SOCIAL, EMOTIONAL & MENTAL HEALTH 
We pay high regard to supporting children’s wellbeing and social, emotional 
and mental health. We are part of the COMPASS network, which is a group of 
schools working together to share good practice, training and resources to 
deliver bespoke SEMH intervention. Please see the termly COMPASS 
newsletters and COMPASS Policy for more information. We ensure that pupils 
have access to an appropriate range of support if they feel troubled, both from 
within school and by signposting families to external agencies as appropriate. 
Please speak to a member of school staff if you are concerned about a child’s 
mental health. Further advice can be found at: 
www.mind.org.uk  
www.point-1.org.uk  
www.justonenorfolk.nhs.uk/emotional-health 
 
Children with SEND can sometimes be vulnerable to bullying. We are proactive 
in preventing and dealing with all incidents of bullying, discrimination and 
dangerous behaviour. Please see our Anti-bullying Policy for more information. 
Please contact a member of staff as soon as possible if you are worried a child 
may be being bullied. Further information and useful advice can be found at: 
www.childline.org.uk/Bullying         
www.kidscape.org.uk  
 
Research shows that children with SEND can also be more vulnerable to abuse 
and/or less able to speak out if something isn’t right. Staff receive a high level 
of safeguarding training and have robust systems in place to ensure that every 
pupil in our school is safe and protected. Please see our Safeguarding Policy for 
further information. If you have any concerns about a child, please contact us 
or phone the Children’s Advice Duty Service (CADS) on 0344 800 8020. Further 
information can be found at: 
www.justonenorfolk.nhs.uk/our-services/safeguarding 
www.norfolklscb.org  
 
We also know that, as a group, Looked After Children (LAC) are more likely to 
have SEND than the general pupil population. The SENDCo works with the 
designated teacher for looked after children, Lindsay McIntosh, to ensure that 
school staff are aware of the difficulties that these children may face and that 
any potential SEND are identified and appropriate provision put in place. 
Particular consideration is given to impact that an unsettled home life can have 
on a child’s social, emotional and mental health and other long-term 
implications. We provide a high level of pastoral care for all children, but 
especially those who are most vulnerable. 

 

 

https://www.whitehousefarmprimary.org/1501/compass
https://www.whitehousefarmprimary.org/1501/compass
http://www.mind.org.uk/
http://www.point-1.org.uk/
http://www.justonenorfolk.nhs.uk/emotional-health
https://whitehousefarm.s3.amazonaws.com/uploads/key_information/WHF-Anti-bullying.pdf?t=1587122445
https://www.childline.org.uk/info-advice/bullying-abuse-safety/types-bullying/bullying-cyberbullying/
https://www.childline.org.uk/info-advice/bullying-abuse-safety/types-bullying/bullying-cyberbullying/
http://www.kidscape.org.uk/
https://www.whitehousefarmprimary.org/1225/key-policies/category/37/safeguarding-and-online-safety
http://www.justonenorfolk.nhs.uk/our-services/safeguarding
http://www.norfolklscb.org/
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TRANSITION 
Transition is a part of life for all learners but we know change can be unsettling. 
This can be when a child joins the school, moves to a new class, has a new 
teacher or moves on to a new school. Planning carefully for transition is a part 
of our provision for all learners, but especially those with SEND. We recognise 
that such times can be a challenge for children and we take steps to ensure 
every transition is as smooth and positive an experience as possible. In the 
Summer term, all pupils with SEND complete a Transition Plan, enabling them 
to take an active part in their transition planning process.  
 
Joining White House Farm Primary School 

 The class teacher will liaise with the current Early Years Provider or setting. 

 We invite families to visit the school to look around and speak to staff.  

 For our new Reception class, once we have received place confirmation from 
the Local Authority, we invite children to attend transition sessions. 

 Enhanced transition is available for those needing greater familiarisation and 
may include: extra visits, out of hours visits, photos, transition objects, etc.  

 We may also visit children at their school/Early Years setting and/or home.  
 
Moving Class  

 Moving classes will be discussed with children towards the end of the summer 
term and they will receive information about their new class. 

 During Annual Reviews for EHCPs, a teacher from the next class will be present 
where possible. 

 
Moving to a Different School - Depending on the needs of the child:  

 We will have phone/email contact with new school. 

 The child’s SEND File is passed to the new school.  

 Social stories about moving to a new school may be used.  

 Moving-on support can be given e.g. Activities and discussion about change, 
Handover with new key staff, Goodbye events, etc. 

 
Moving up to High School 

 Enhanced transition may include: additional visits with a familiar adult (usually 
a TA), ZAP training, Summer School programmes, etc. 

 For those in Year 6 with an EHCP leaving White House Farm, a co-ordinator 
from Norfolk County Council will attend a transition meeting in order to 
compile a ‘Transition Plan’ in partnership with parents/carers and the child.  
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ROLES & RESPONSIBILITIES 
SENDCo Headteacher Class Teacher SEND Governor 

    
Mrs Nadine 

Avenal 
Mrs Kelly  

Stokes 

Miss Lindsay 
McIntosh 

Mrs Amy  
Meyer 

Our SENDCo… 

 Ensures that if concerns are raised, they are investigated and explored. 

 Carries out screening tests, baseline assessments and observations and uses 
this information to identify barriers to learning and areas of strength/need.  

 Ensures that all members of staff working with children are aware of 
individual needs and/or diagnoses and what support they need. 

 Ensures that all staff members working with children are supported to deliver 
provision and make adjustments to overcome and remove barriers to 
learning. This may involve input and/or training from external specialists.  

 Maintains a conversation between school and home, as necessary (in person, 
telephone or via email), and ensures that parents/carers are:  

 listened to carefully and their concerns taken seriously  
• involved in supporting their child’s learning  
• kept informed about the support their child is getting  
• involved in reviewing progress  
• included in the process of planning ahead, especially at phase transfer. 

• Leads and co-ordinates Annual Review meetings (EHCP).  
• Liaises with external agencies and professionals who can contribute to and 

support children’s learning, e.g. Educational Psychologists, Specialist 
Learning Support Teachers and Speech and Language Therapists, etc. 

 Meets with pupils to gain their views. 

 Sign-posts staff and parents to relevant information / support services 

 Holds the overview of SEND within the school, so that resources can be 
distributed most effectively. 

 Knows how the school compares to others, locally and nationally, in terms of 
SEND and other key characteristics. 

 Makes sure staff are provided with high quality training so they are confident 
in meeting the needs of all the children in our school. 

 Liaises with the Local Authority to contribute to the Local Offer. 

 The SENDCo Is a champion for pupils with SEND. 
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Our Class Teacher… 

• Supports children on a day-to-day basis.  
• Ensures that the wellbeing of all pupils in the class is nurtured and any 

concerns discussed with parents/carers and other staff as appropriate.  
• Holds an overview of each pupil’s progress. 
• Ensures that all children have access to a curriculum that is adapted to meet 

their needs. 
• Manages available TA time effectively to provide additional support and 

targeted intervention.   
• Seeks advice from the SENDCo and/or other specialists as needed. 
• Follows the advice and recommendations set out in the pupil’s SEND Support 

Plan and other specialist reports, and updates these documents as necessary. 

Our Teaching Assistants… 

 Support children on a day to day basis. 

 Provide additional support in class, reinforcing and mediating learning, and 
adapting / providing additional resources as required. 

 Deliver targeted intervention and monitor the impact of this support, under 
the direction of the class teacher and/or SENDCo. 

 As appropriate, provide personalised pupil specific therapy such as Speech 
and Language therapy, Physiotherapy, Personal Care, etc., under the 
guidance of specialist support services and the class teacher or SENDCo. 

Our Headteacher… 

• Creates a culture of inclusion and achievement for all. 
• Oversees the overall strategic development of the school. 
• Provides day to day leadership and management of all aspects of the school.  
• Ensures that the Governing Body is kept up to date about any issues arising 

in the school. 
• Gathers evidence of access arrangements (AA) requirements for Key Stage 2 

SATs and applies for special Access Arrangements as necessary.  
• Communicates the results of AA applications to parents/carers, pupils and 

staff, and ensures they are followed during formal examinations (i.e. SATs). 
• Allocates sufficient funding and time for SEND training and resources. 

Our SEND Governor… 

• Makes sure that the school has an up to date and accurate SEND Policy and 
SEND Information Report (i.e. this document!) 

• Makes sure that the school has appropriate provision in place and has made 
necessary adaptations to meet the needs of all children in the school. 

• Makes visits to the school to understand the support given and is part of the 
wider-school process to ensure that all children can achieve their potential. 

• Regularly liaises with the SENDCo and Headteacher to provide information 
regarding SEND to the full Governing Body. 

• The SEND Governor is an advocate for pupils with SEND. 
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SENDCO QUALIFICATIONS 

SENDCo stands for Special Educational Needs and Disabilities Coordinator.  
 
 
 
 
 

Our SENDCo holds the National Award for SEN Coordination, awarded in 2011 
by The University of Cambridge and has Qualified Teacher Status. She has a 
background in psychology, with special interests in social, emotional and mental 
health. She has a broad range of experience working across a variety of different 
schools and is the SEND Lead for the Sapientia Education Trust.  

 
 
 
 

 
 
 

STAFF TRAINING 

We are committed to ensuring that our staff receive a high level training and 
professional development opportunities. We have access to a variety of training 
courses through the Teaching School Alliance and Core SET training, along with 
other commissioned services and in-house training.  
 
Some of the SEND training attended by individuals or groups of staff recently, 
includes: 

 Bereavement training  

 SEND Range and Strategies - Speech, Language and Communication Needs 

 SEND Range and Strategies - Social, Emotional and Mental Health Needs  

 Supporting Children and Young People with ADD & ADHD 

 EAL Admission and Supporting pupils with SEN and EAL  

 Zones of Regulation 

 Anxiety and Cognitive Behavioural Therapy 

 Small Children, Giant Voices 

 Sensory Processing and Sensory Integration  

 Mental Health First Aid 

 Maximising Progress for Pupils with SEND – Osiris Educational (London) 

 Lego Therapy (POSTPONED)  

 Autism Awareness (POSTPONED) 

The SENCO must be a qualified teacher working at the school... they must achieve a 

National Award in Special Educational Needs Coordination within three years of 

appointment.                                            (CoP p.108) 

The SENCO has day-to-day responsibility for the operation of SEN policy and 

coordination of specific provision made to support individual pupils with SEN, 

including those who have EHC plans. The SENCO provides professional guidance to 

colleagues and will work closely with staff, parents and other agencies. The SENCO 

should be aware of the provision in the Local Offer and be able to work with 

professionals providing a support role to families to ensure that pupils with SEN 

receive appropriate support and high quality teaching.                               (CoP, p.108) 
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OUR SEND PROFILE 2019-20 
Currently, we have very few children identified as having SEND and we do not 
have any children with EHCPs. A significant number of children are being 
monitored for possible emerging SEND and other vulnerability factors, however, 
at present, their needs are being met through our core offer. 
 

 
 

In January 2020, 14.6% of pupils were identified at SEN Support stage 
nationally, and in Norfolk, this figure was slightly higher at 15.5%. Nationally 
3.1% of pupils had an EHCP and in Norfolk, 3.2% of pupils had an EHCP. 
 
Last year, across SET primary schools, 10.7% of pupils were identified at SEN 
Support stage and 1.2% of pupils had an EHCP. We will be able to compare our 
SEND figures with schools locally and nationally next year, once our data set 
becomes large enough, not to be able to identify any individual pupils. 
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FUNDING 
In addition to the main school budget, each school receives a block of money to 
support children with SEND within the school. This is called the SEN notional 
budget and is published in the school’s SEN Memorandum, delegated to the 
school by the Local Authority.  

 
As shown above, the SEN notional budget allocated to White House Farm 
Primary School for 2019-20 was £6,680. This has been used to access specialist 
support services such as Educational Psychology and Specialist Support (EPSS) 
and SEND/EAL support, as well as to purchase SEND classroom resources, 
assessment tools, translator services (INTRAN) and specialist staff training.   
 
If a child has an EHCP or an exceptionally high level of SEND, schools can apply 
to the Local Authority for additional funding via a banding system. The school 
must fund the first £6,000 of any additional support for each pupil, however 
schools DO NOT receive £6,000 for each pupil on the SEND Register within the 
SEN notional budget. Further information regarding SEND top-up funding 
arrangements can be found on the Norfolk Local Offer: 
www.norfolk.gov.uk/children-and-families/send-local-offer/education-and-
training-0-25/schools/sen-funding-for-schools 

http://www.norfolk.gov.uk/children-and-families/send-local-offer/education-and-training-0-25/schools/sen-funding-for-schools
http://www.norfolk.gov.uk/children-and-families/send-local-offer/education-and-training-0-25/schools/sen-funding-for-schools
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PUPIL VOICE 
At White House Farm Primary School we actively involve children in making 
decisions about their own support and learning. We value their opinions and 
seek to involve them in a variety of ways, including: 

 School & Eco Council – An opportunity for pupils to be proactive in shaping 
the future of the school and work towards achieving our ‘green flag’ status.  

 Pupil Surveys 

 All About Me books – completed by pupils over the Summer holiday 

 Pupil Passport and Transition Plan – These are included the pupil’s SEND 
Support Plan and allow them to highlight important information to staff. 

 Regular opportunities to meet with and talk to the SENDCo 
 
Some of the things that our pupils have identified as ‘What’s Working Well?’ 
include: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I like playing with my 

friends at school. 

People help us. 

The grown-ups are kind 

and sometimes silly! 

My favourite thing is 

playing outside on the 

play equipment and doing 

the Daily Mile. 

I like it when we have dinner 

because I’m always so 

hungry! 

I like going to 

After School 

Club. 

We do learning, 

drawing and 

writing. 

Miss McIntosh has helped 

us to write our names. There’s lots to do 

at school. 
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SUPPORTING PARENTS 
At White House Primary School we regard it as essential to work in partnership 
with parents to achieve the best outcomes for the child. As well as a full range 
of school and community events, we offer a variety of support opportunities for 
parents, including:  

 Regular Parents’ Meetings and opportunities to discuss children’s progress 
with their class teacher 

 Termly opportunities to ‘Meet the SENDCo’ and discuss provision 

 Designated SEND Governor  

 Communication via email, telephone or in person as appropriate 

 Dissemination of useful information (e.g. COMPASS Newsletter) 

 Signposting to useful parent events and training opportunities 

 Family engagement events, e.g. Curiosity Cafes, FUDGE, Workshops, etc. 
 

USEFUL LOCAL PARENT SUPPORT SERVICES 
 Just One Norfolk – The ‘go to’ health website for Norfolk. 

www.justonenorfolk.nhs.uk 
 

 Norfolk Local Offer – Information about provision available across 
education, health and social care for children with SEND. 
www.norfolk.gov.uk.sen  
 

 Norfolk SEND Partnership - Impartial information, advice and support. 
www.norfolksendpartnershipiass.org.uk   

 

 Norfolk Family Voice - A network of parents and carers of children and 
young people with special educational needs and/or disabilities in Norfolk. 
www.familyvoice.org.uk  

 
USEFUL WEBSITES 

 ABLE2B (Disability sports classes in Norfolk) -  www.able2b.co.uk 

 ADHD Norfolk - www.adhdnorfolk.org.uk 

 Autism Anglia - www.autism-anglia.org.uk 

 British Dyslexia Association - www.bdadyslexia.org.uk/advice/children 

 East Coast Community Healthcare - https://salt.ecch.org/parents 

 ERIC (Bladder and Bowel Charity) – www.eric.org.uk 

 National Autistic Society www.autism.org.uk 

 Point 1 (Mental Health Support) - https://point-1.org.uk 

 Sleep East - www.sleepeast.com 

 Special Needs Jungle (General) - www.specialneedsjungle.com 

 The OT Toolbox (Motor skills) - www.theottoolbox.com/parent-toolbox 
 

http://www.justonenorfolk.nhs.uk/
http://www.norfolk.gov.uk.sen/
http://www.norfolksendpartnershipiass.org.uk/
http://www.familyvoice.org.uk/
http://www.theottoolbox.com/parent-toolbox
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ONLINE COURSES 
 

 
We strongly encourage all parents to sign up for the FREE Parenting and Child 
Education courses available through Just One Norfolk’s online learning area. 
The Solihull Approach ‘Understanding Your Child’ is a free online course 
available for everyone who cares for children aged 0-18 years. It’s there to help 
you recognise emotions in yourself and your child to see how they can impact 
on behaviour. The course can help increase your confidence as a parent or carer 
so that difficulties encountered in everyday life are reduced by seeing the child’s 
behaviour from their point of view. A closer relationship between you and the 
child can develop, resulting in a calmer and happier household for everyone. 
 
There are multiple online courses available, including: 
 Labour, birth and your baby 
 Understanding your baby 
 Understanding your child 
 Understanding your teenager's brain 
 
These are all available to download for free (usual cost of £39), using the code: 
JON70. The code has been paid for centrally and is valid for this year only. After 
then, registering won't be free. However, courses already 'bought' with the code 
will stay live for years to come. 
1. Go to www.bit.ly/sa-learning  
2. Click on 'Buy Course or Apply Code' for the course you are interested in, 

for example 'Understanding your child'. 
3. Enter the access code: JON70 
4. You will need to put in a valid Norfolk postcode and an e-mail address, 

then you have free lifetime access to the course.  
5. Revisit the course, or access the next one, as your child grows! 

 
 

http://bit.ly/norfolk-ol
http://www.bit.ly/sa-learning
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HAVE YOUR SAY & HOW TO CONTACT US 
This annual report sets out our annual offer to children with SEND but to help 
us make it work we need the views of parents/carers, pupils, governors and 
staff. We welcome any feedback on the contents of this report or suggestions 
about how we could improve it further. 
 
We ask that parents, do please engage with our ‘Assess, Plan, Do, Review’ 
processes - You know your child best, so please support us by providing us with 
information about your child and updating us of any changes which may be 
relevant to their ability to access learning.  
 
If you have any concerns about your child, please discuss these with your child’s 
class teacher first. Please remember that things are not always what they seem, 
and that children do not always describe situations and events accurately 
(“School was boring and they didn’t do anything all day!”). We would always 
prefer to know sooner rather than later if a difficulty is emerging, so that we can 
put appropriate early intervention into place. 
 
If you are not happy that your concerns are being managed, and/or think that 
your child is not making progress, you should speak to the SENDCo or Head 
Teacher. This can be done via Mrs Wright in the School Office, however please 
be aware that the SENDCo works on a part-time basis (approximately half a day 
per week), so an immediate appointment with her may not always be possible. 
However, someone will always be able to get back to you to discuss your 
concerns or to arrange an appointment.  If you are still not happy, you can speak 
to the school SEN Governor and follow our school complaints procedure.   
 
Further parent support can be found at: www.norfolk.gov.uk/children-and-
families/send-local-offer/support-for-learning/special-educational-needs-sen-
support/help-when-things-go-wrong and free, impartial advice can also be 
given by the Norfolk SEND Information, Advice and Support Service (IASS) 
Partnership: www.norfolksendpartnershipiass.org.uk  

 
Mallard Way, Sprowston, Norwich, NR7 8DN 

Telephone: 01603 578866 
Email: Office@whf.set.education 

 

https://www.whitehousefarmprimary.org/1225/key-policies/category/35/complaints
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/special-educational-needs-sen-support/help-when-things-go-wrong
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/special-educational-needs-sen-support/help-when-things-go-wrong
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/special-educational-needs-sen-support/help-when-things-go-wrong
http://www.norfolksendpartnershipiass.org.uk/
mailto:Office@whf.set.education
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APPENDIX 1 - FREQUENTLY ASKED QUESTIONS 
What should I do if I think my child has SEND? 
Talk to your child’s class teacher if you have concerns about your child’s ability 
to access learning. They can share information from school’s perspective and 
may suggest you meet with the SENDCo or can pass on your concerns. 
 
How will I know if my child has SEND? 
Your child’s class teacher or the SENDCo will talk to you if they have concerns 
about your child and you will be part of any discussions in identifying SEND. You 
will always be informed in writing when your child is placed on the School’s 
SEND Support Register or removed from it.   
 
What is SEND? 
If a child has a SEND it means they have a learning difficulty or disability which 
calls for special educational provision to be made for them, above that normally 
available to pupils of the same age. 
 
What is the difference between SEN and SEND?  
SEND encompasses special educational needs and disabilities. Children with SEN 
do not necessarily have a disability. Some disabled children do not have special 
educational needs, however there is a lot of overlap between the two groups.  
 
Does having SEND mean that a child is low-ability? 
Absolutely not!! All children have different strengths and areas they find 
difficult. SEND Support covers a broad range of needs and pupils of all 
attainment levels can be identified as having SEND.  
 
Will a child always have SEND? 
Not necessarily – hopefully with targeted support and the right intervention, 
children will learn to overcome their difficulties and barriers to learning can be 
removed. However, there are no ‘quick fixes’ and this may take several years. 
There are many great role models of highly successful adults who have SEND 
including: Greta Thunberg, Daniel Radcliffe, Bill Gates, Richard Branson, Jamie 
Oliver, Keira Knightley, Chris Packham, Michael Phelps, Steven Spielberg, Justin 
Timberlake and so on… 
 
Are children with SEND taught out of class? 
No - Children with SEND are taught in the classroom alongside their peers. The 
class teacher will use quality first teaching and differentiation to ensure that all 
children can access learning opportunities. Sometimes children will work away 
from the classroom, individually or as part of a small group, for short periods 
with an adult, to receive targeted teaching and support.  



P a g e  | 29  Updated: April 2020  

Does the school get extra funding for pupils with SEND? Does a school get 
more funding if they identify more pupils with SEND? 
Schools are delegated some money to provide support for all children 
with SEND, this is called the SEN Notional budget. However, this is not 
calculated on the number of pupils with SEND. Schools can apply to the LA for 
top-up funding for specific pupils, to help meet the needs of those with a very 
high level of need or under exceptional circumstances, although the amount of 
funding given is unlikely to cover the full cost of additional support.  
 
Am I entitled to funding if my child has SEND? 
You may be entitled to claim Disability Living Allowance if your child is disabled 
and eligible. See www.gov.uk/disability-living-allowance-children for more 
information. If your child has an EHCP you may be able to apply for a Personal 
Budget to request use of existing resources differently but it should be noted 
that there is no additional funding for this and it would impact on any support 
that was currently being provided. See: www.norfolk.gov.uk/children-and-
families/send-local-offer/support-for-learning/education-health-and-care-ehc-
plans/ehc-needs-assessment-and-plans/personal-budgets 
 
Can a school refuse a child with SEND? 
As a general rule, no. School admissions are covered by the Equality Act. Going 
through the normal admissions system, a school cannot refuse to take 
a child because they have a disability or SEN, if they would otherwise have 
qualified for a place under the general admission criteria. However, it would 
always be useful to talk to a school about how they feel they can / cannot meet 
a child’s SEND before making your decisions about the best school for them. 
With more complex SEND, the school may also need time to prepare reasonable 
adjustments such as training for staff and purchasing specialist equipment.  
 
Does having an EHCP mean my child will get 1:1 adult support? 
No - It is very unlikely that an EHCP will state ‘one-to-one’ support, as research 
has shown it is not beneficial for children to become dependent on 1:1 adult 
support and can hinder their progress in the long term.  
 
Does having an EHCP mean my child will be entitled to a place at a Complex 
Needs School? 
No – The majority of children with EHCPs attend mainstream schools. In Norfolk, 
complex needs school places are highly sought after with approximately 1 place 
for every 20 applications as a conservative estimate! With the right level of 
funding and support, pupils can flourish and experience success in the right 
mainstream school, however an ECH needs assessment and regular annual 
reviews will be able to help identify the best school placement for them. 
 

http://www.gov.uk/disability-living-allowance-children
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/education-health-and-care-ehc-plans/ehc-needs-assessment-and-plans/personal-budgets
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/education-health-and-care-ehc-plans/ehc-needs-assessment-and-plans/personal-budgets
http://www.norfolk.gov.uk/children-and-families/send-local-offer/support-for-learning/education-health-and-care-ehc-plans/ehc-needs-assessment-and-plans/personal-budgets
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 APPENDIX 2 - SEND ACRONYMS 
AA Access Arrangements  
ADD Attention Deficit Disorder 

ADHD Attention Deficit Hyperactivity Disorder 
APDR Assess, Plan, Do, Review 

ASD Autistic Spectrum Disorder 

ATT Access Through Technology 
CAMHS Child and Adolescent Mental Health Service 

CI Communication and Interaction 
CL Cognition and Learning 

COMPASS Creating Opportunities to Maximise Personal and Social Skills 
CoP Code of Practice 

CPD Continued Professional Development  

DLA Disability Living Allowance 
ECCH East Coast Community Healthcare 

EHCP Education, Health and Care Plan 
EP Educational Psychologist 

EPSS Educational Psychology and Specialist Support 

HCP Health Care Plan 
LA Local Authority 

LAC Looked After Child 
NHS National Health Service 

NQT Newly Qualified Teacher 
OT Occupational Therapy/Therapist 

QFT Quality First Teaching 

SALT Speech and Language Therapy/Therapist 
SDQ Strengths and Difficulties Questionnaire 

SEMH Social, Emotional and Mental Health 
SEN Special Educational Needs 

SEND Special Educational Needs and Disabilities 

SENDCo Special Educational Needs and Disabilities Coordinator 
SENDIASS Special Educational Needs and Disabilities Information and Advice Support Service 

SET Sapientia Education Trust 
SIR SEN Information Report 

SLST Specialist Learning Support Teacher 
SP Sensory and/or Physical 

SSP SEND Support Plan 

SSR SEND Support Register 
TA Teaching Assistant 

VA Vulnerability Analysis 
VSSS Virtual School for Sensory Support 
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APPENDIX 3 – SUPPORT, EQUIPMENT & ADAPTATIONS 
Quality First Teaching used to OVERCOME barriers to learning 

Cognition & Learning Communication & Interaction Social, Emotional & Mental Health Sensory and/or Physical 

Sit near an adult to provide 

support and/or re-focusing 

(small group support) 

Colour coding for different 

steps, processes, tasks or 

tracking dots 

Specific role or responsibility 

to promote positive 

engagement 

Fiddle toy / stress ball / blue-tac / 

chew band 

Multi-sensory teaching and 

practical apparatus used where 

possible (e.g. numberline, 

counters, coins, puppets, etc) 

Additional time to 

complete extended written 

tasks and/or opportunities 

given to complete tasks 

(e.g. finishing time) 

Feeling faces / symbol cards to 

communicate feelings and/or 

requests for support 

Sensory-calm objects, e.g. liquid 

motion bubbler, rainmaker, glitter 

wand, sensory bottle, etc. 

Whiteboard to jot down ideas, 

notes or attempt spellings, etc. 

Not asked to read/write 

publically unless volunteers 

Regular time reminders given 

and/or specific time targets 

(e.g. using sand-timer) 

White noise / calming music / noise-

cancelling headphones 

Word banks, prompt sheets, 

sentence starters, etc. 

Clear, unambiguous 

language 

Circle time / Time to Talk / 

Peer-to-peer support 

opportunities 

Designated time-out zone or safe-

space when pupil feels the need to 

‘escape’ 

Working Wall and/or Help Desk  Concise 2 or 3 part 

instructions 

Effort and resilience 

acknowledged and praised 

Offered a brain-break when becoming 

overloaded e.g. brain-gym or change 

of task 

Jump start e.g. pre-written date 

and LO (so pupil can focus on 

content) 

Tasks broken-down into 

clear, manageable chunks 

or numbered steps 

Visual timetable and/or Now 

and Next board 

Own work station or screen to 

minimize distractions 

Alternative methods to record 

learning e.g. mind-maps, 

scribing, drama, iPad. 

Organisational checklists 

(e.g. List for packing bag, 

checking through work, 

home-time routine, etc.). 

Pupil prepared for change to 

routine/the norm in advance, 

whenever possible 

Sit near front of class and/or in direct 

eye-line of board 

‘Talking-tins’ to record ideas / 

responses / prompts 

Visual cues and prompt 

cards (e.g. pictorial plan, 

checklists, reminders, etc.) 

Regular reminders of routines, 

expectations, warnings, etc. 

Tinted background on IWB, avoiding 

strong contrast 

Handouts for audio-visual 

presentation e.g. own printout 

of IWB page, own copy of text 

Additional processing 

(thinking) time, particularly 

if an oral response is 

required (10 second rule) 

Structured choices (e.g. X and 

Y needs to be done but pupil 

chooses order) 

Coloured overlay, tinted reading ruler 

or window reading ruler 

Scaffolding, cloze procedure 

and/or writing frames 

Instructions/information 

repeated  

If… then…. procedure (e.g. If 

you complete 5 sums, then 

you can have 5 minutes Lego) 

Cursive handwriting style encouraged 

to engage motor memory 

b/d card and/or upper & lower 

case alphabet strips and/or 

high-frequency word lists, etc. 

Instructions/information 

rephrased  

Buddy system, playground-

pals, friendship bench, etc. 

Access to ICT for extended written 

tasks (including homework) where 

appropriate 

Highlighters and post-it-notes 

used to pick out key 

information 

Talk-partners to rehearse 

responses and develop 

confidence 

Individual behaviour / reward 

chart 

Pencil or pen grips, chunky pencils, 

ergonomic/free-flow pen and/or 

finger spacer 

Access to peer or adult scribe, 

transcribe or reader 

Oral rehearsal to check 

understanding of task, topic 

or instructions (e.g. repeat 

back what you need to do) 

Clear hierarchy of sanctions 

and rewards, with 

opportunities to ‘move back 

up’ the scale if sanctioned 

(e.g. traffic lights, clouds, etc.) 

Sensory weighted blanket, lap-pad, 

shoulder-wrap or weighted object 

Peer or small group working 

(e.g. submit response 

collaboratively as a group 

rather than as individuals) 

Positive models (e.g. What 

a good one looks like -

WAGOLL, or highlight a 

good role model) 

Celebration of strengths and 

achievements (e.g. sharing 

assembly, celebration book, 

certificates) 

Homework instructions are clear e.g. 

written on sheet or recorded in 

Reading Record / Homework Diary  

‘I do, we do, you do’ model Implicit made explicit (e.g. 

thought cloud / In my head 

I’m thinking/ I know that…) 

Positive engagement using 

pupil’s name at the start of 

sentence 

Pupil left-handed – may need 

additional space, to be seated on left 

side of desk and given left-handed 

scissors/equipment  
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APPENDIX 4 – PROVISION OVERVIEW 

 

WHITE HOUSE FARM PRIMARY SCHOOL 

PROVISION MAP 2019-20 

Area of Need 
All pupils –  

Quality First Teaching 

Vulnerable pupils –  

Catch Up & Early Intervention 

Pupils with SEND -  

Personalised Specialist Support  

Cognition & 

Learning 

 Differentiated curriculum planning, activities, delivery and outcomes 

 Increased visual aids and practical resources 

 Modelling (e.g. WAGOLL and ‘I do, We do, You do’) 

 Visual timetables 

 Use of writing frames 

 Task broken into clear steps / stages  

 General in class support from TA and volunteers 

 Focused group work with adult (e.g. Teacher, TA, Volunteers) 

 Daily 1:1 reading and daily phonics 

 1:1 and small group work in Maths 

 1:1 and small group work in English 

 Phonological Awareness Training (PAT)* (Summer term 
- Awaiting resources) 

 Pre-teaching  

 Additional phonics reinforcement* 

 Additional individual reading 
 

 Input from Educational Psychologist 
(Awaiting assessment and advice) 

Communication & 

Interaction 

 Differentiated curriculum planning, activities, delivery and outcomes 

 Simplified language and clear instructions 

 Repeated instructions and key information 

 Increased visual aids  

 Modelling (e.g. WAGOLL and ‘I do, We do, You do’ model) 

 Visual timetable with symbols 

 Children informed of change in advance 

 Use of photos/pictures/symbols and memory prompts 

 Structured school and class routines 

 In class support from TA with some focus on supporting 
speech, language & communication and individual 
reinforcement of task instructions 

 WellComm* 

 Phonological Awareness* 

 Language enrichment and vocabulary development* 

 Individual visual timetable 
 

 Input from Speech and Language 
Therapist (Awaiting assessment and 
personalised programme) 
 

Social, Emotional 

& Mental Health   

 Whole school Positive Behaviour Policy  

 PSHE / RSE / Jigsaw lessons and assemblies 

 Flexible seating arrangements and quiet / low-stimulation areas 

 Use of Tapestry and Newsletters to celebrate successes 

 COMPASS newsletter and online attachment training for parents 

 School Council and Eco team 

 Philosophy for children 

 Meditation and de-escalation techniques (Step on approach)  

 School Nursing Service – Healthy Child Programme 

 COMPASS Social Skills*  

 Zones of Regulation 

 Lego Therapy* (Summer term – awaiting training) 

 Daily check-ins  

 Time to talk (Emotional literacy) 
 

 

Sensory and/or 

Physical 

 Flexible seating arrangements 

 Motor skill development activities and letter formation 

 Chunky pencils, pencil grips & finger spacers 

 Anti-glare IWB backgrounds 

 Daily Mile, meditation and yoga 

 Outdoor Learning 

 Individual Health Care Plans (HCPs) 

 Motor skill development* 

 Personalised lunchtime arrangements 

 Additional handwriting / letter formation 

 Input from eating and drinking 
specialist (Personalised lunchtime 
arrangements - menu, supervision, 
rewards, etc.) 
 

   *Intervention programme 


